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IBO mission statement
The International Baccalaureate Organization aims to develop inquiring,
knowledgeable and caring young people who help to create a better and more
peaceful world through intercultural understanding and respect.

To this end the IBO works with schools, governments and international
organizations to develop challenging programmes of international education
and rigorous assessment.

These programmes encourage students across the world to become active,
compassionate and lifelong learners who understand that other people, with
their differences, can also be right.





IB learner profile
The aim of all IB programmes is to develop internationally minded people who, recognizing their common 
humanity and shared guardianship of the planet, help to create a better and more peaceful world. 

IB learners strive to be:

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct 
inquiry and research and show independence in learning. They actively enjoy 
learning and this love of learning will be sustained throughout their lives.

Knowledgeable They explore concepts, ideas and issues that have local and global significance. In so 
doing, they acquire in-depth knowledge and develop understanding across a broad 
and balanced range of disciplines.

Thinkers They exercise initiative in applying thinking skills critically and creatively to recognize 
and approach complex problems, and make reasoned, ethical decisions.

Communicators They understand and express ideas and information confidently and creatively in 
more than one language and in a variety of modes of communication. They work 
effectively and willingly in collaboration with others.

Principled They act with integrity and honesty, with a strong sense of fairness, justice and 
respect for the dignity of the individual, groups and communities. They take 
responsibility for their own actions and the consequences that accompany them.

Open-minded They understand and appreciate their own cultures and personal histories, and are 
open to the perspectives, values and traditions of other individuals and communities. 
They are accustomed to seeking and evaluating a range of points of view, and are 
willing to grow from the experience.

Caring They show empathy, compassion and respect towards the needs and feelings of 
others. They have a personal commitment to service, and act to make a positive 
difference to the lives of others and to the environment.

Risk-takers They approach unfamiliar situations and uncertainty with courage and forethought, 
and have the independence of spirit to explore new roles, ideas and strategies. They 
are brave and articulate in defending their beliefs.

Balanced They understand the importance of intellectual, physical and emotional balance to 
achieve personal well-being for themselves and others. 

Reflective They give thoughtful consideration to their own learning and experience. They are 
able to assess and understand their strengths and limitations in order to support 
their learning and personal development.



















First examinations 2008

The assessment model in theory of knowledge (TOK) comprises two components, both of which should
be completed within the 100 hours designated for the course.

Part 1 External assessment (40 points)
Essay on a prescribed title (1,200–1,600 words)
One essay on a title chosen from a list of ten titles prescribed by the IBO for each examination session.

Part 2 Internal assessment (20 points)
The presentation (approximately 10 minutes per student)
One presentation to the class.

One written presentation planning document and presentation marking form, using the relevant form
from the Vade Mecum, including:

• the knowledge issue that is the focus of the presentation

• a summary in note form of the knowledge issues to be treated during the presentation

• achievement levels for each of the four assessment criteria, briefly justified, from both student and
teacher.

The presentation should be an integral part of the TOK course.

Assessment

Assessment outline
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Theory of knowledge

Excellent 
A

Good 
B

Satisfactory 
C
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D
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Excellent 
A

3 3 2 2
1 + Failing 
condition*

N

Good 
B

3 2 1 1
Failing 

condition*
N

Satisfactory 
C

2 1 1 0
Failing 

condition*
N

Mediocre 
D

2 1 0 0
Failing 

condition*
N

Elementary 
E

1 + Failing 
condition*

Failing 
condition*

Failing 
condition*

Failing 
condition*

Failing 
condition*

N

Not 
submitted

N N N N N N

TOK points
Points awarded for the externally assessed component, part 1, the essay on a prescribed title (40 points), 
and for the internally assessed component, part 2, the presentation (20 points), are combined to give total 
out of 60. The grade boundaries are then applied, to determine the band (A to E) to which the student’s 
performance in TOK belongs.

The band descriptors are:

A	 Work of an excellent standard

B	 Work of a good standard

C	 Work of a satisfactory standard

D	 Work of a mediocre standard

E	 Work of an elementary standard

The band descriptor is used both to determine the contribution of TOK to the overall diploma score and to 
provide the basis for reporting to schools on each student’s TOK performance.
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The diploma points matrix

TOK and the extended essay
The performance of a student in both Diploma Programme requirements, theory of knowledge and the 
extended essay, is determined according to the quality of the work, based on the application of the IB 
Diploma Programme assessment criteria. It is described by one of the band descriptors A–E. Using the two 
performance levels and the diploma points matrix, a maximum of three diploma points can be awarded for 
a student’s combined performance.

A student who, for example, writes a satisfactory extended essay and whose performance in theory of 
knowledge is judged to be good will be awarded 1 point, while a student who writes a mediocre extended 
essay and whose performance in theory of knowledge is judged to be excellent will be awarded 2 points.

A student who fails to submit a TOK essay, or who fails to make a presentation, will be awarded N for TOK, 
will score no points, and will not be awarded a diploma.

Performance in both theory of knowledge and the extended essay of an elementary standard is a failing 
condition for the award of the diploma.

* From 2010 onwards, 28 points overall will be required to be eligible for the diploma if a student attains 
an “E” grade in either the extended essay or theory of knowledge. As previously, a grade “A” in one of the 
requirements earns an extra point even if the other is a grade “E”. Attaining a grade “E” in both the extended 
essay and theory of knowledge continues to represent an automatic failure.
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Nature of the tasks
The two assessment tasks, the essay and the presentation, are seen as complementary opportunities for
students to show the extent to which they have achieved the TOK course objectives.

Both assessment tasks have at their centre reflection on knowledge issues but this reflection is
demonstrated differently in each. The emphasis in the TOK presentation is on demonstrating an
understanding of knowledge at work in the world. It is thus distinguished from the TOK essay, where
students are required to show their TOK thinking skills in the discussion of a prescribed title that may be
primarily conceptual in nature. Concrete examples play an important role in the essay in illustrating the
main ideas or taking forward the argument but the presentation is in a sense an extensive TOK reflection
on a single example, albeit one that is necessarily of a particular kind.

Neither the essay nor the presentation is primarily a research exercise, although some factual information
may need to be included. If so, its reliability needs to be established through proper checks and referencing.

Part 1 Essay on a prescribed title
(1,200–1,600 words)
General
Each student must submit for external assessment an essay on any one of the ten titles prescribed by
the IBO for each examination session.

The titles ask generic questions about knowledge and are cross-disciplinary in nature. They may be
answered with reference to any part or parts of the TOK course, to specific disciplines, or with reference
to opinions gained about knowledge both inside and outside the classroom.

The titles are not meant to be treated only in the abstract, or on the basis of external authorities. In all
cases, essays should express the conclusions reached by students through a sustained consideration of
knowledge issues; claims and counterclaims should be formulated and main ideas should be illustrated
with varied and effective examples that show the approach consciously taken by the student. Essays
should demonstrate the student’s ability to link knowledge issues to areas of knowledge and ways of
knowing.

The chosen title must be used exactly as given; it must not be altered in any way. Students who modify
the titles may gain very few or no points, since the knowledge issues that essays treat must be relevant
to the titles in their prescribed formulation.

The essay must be well presented, clearly legible, and, where appropriate, include references and a
bibliography.

Assessment

Assessment details
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Acknowledgments and references
Students are expected to acknowledge fully and in detail the work, thoughts or ideas of another person
if incorporated in work submitted for assessment, and to ensure that their own work is never given to
another student, either in the form of hard copy or by electronic means, knowing that it might be submitted
for assessment as the work of that other student.

Factual claims that may be considered common knowledge (for example, “The second world war ended
in 1945”) do not need to be referenced. However, what one person thinks of as common knowledge,
within a particular culture, may be unfamiliar to someone else, for example, an assessor in a different
part of the world. If in doubt, give an authoritative source for the claim. Even the most carefully argued
case is weak if its foundations are not secure.

The principle behind referencing in TOK is that it should allow the source to be traced. The simplest way
to achieve this is to use consistently an accepted form of referencing. Guidance on such matters is
available in the Diploma Programme Extended Essay guide or on reputable web sites, for example
http://www.wisc.edu/writing/Handbook/Documentation.html.

A particular difficulty arises in the context of class notes or discussion. Reference to factual claims or ideas
originating from these sources should be as precise as possible (for example, giving the name of the
speaker and the date of the discussion). In cases where factual claims are fundamental to the argument
of an essay, high academic standards demand that such claims should always be checked and a proper,
traceable source supplied.

Bibliography
The TOK essay is not a research paper but, if specific sources are used, they must be acknowledged in a
bibliography. The bibliography should include only those works (such as books, journals, magazines and
online sources) consulted by the student.

As appropriate, the bibliography should specify:

• author(s), title, date and place of publication

• the name of the publisher or URL (http://….)

• the date when the web page was accessed, adhering to one standard method of listing sources.

Essay length
The essay on the prescribed title must be between 1,200 and 1,600 words in length. Extended notes or
appendices are not appropriate to a TOK essay and may not be read.

The word count includes:

• the main part of the essay

• any quotations.

The word count does not include:

• any acknowledgments

• the references (whether given in footnotes or endnotes)
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• any maps, charts, diagrams, annotated illustrations and tables

• the bibliography.

Students are required to indicate the number of words.

The role of the teacher
In relation to the student’s essay on a prescribed title, the teacher has four principal responsibilities:

• to encourage and support the student in the writing of the essay

• to provide the student with advice on and guidance about the skills needed

• to ensure that the essay is the student’s own work

• to complete the coversheet.

While the teacher is encouraged to discuss the prescribed titles with the students, they should be allowed
to make the final choice of title and to develop their own ideas.

If a preliminary draft is produced, the teacher may read and comment on it, but is not permitted to edit
it for the student. Only one draft may be presented to the teacher before the final essay is submitted. In
general, teachers’ comments should be about the essay as a whole, although it is acceptable to question
or comment upon a particular paragraph. Where a student is writing in a second or third language, more
flexibility may be appropriate: for example, the teacher may indicate that a particular sentence or word
usage is difficult for the reader. However, here as elsewhere, it is the student’s responsibility to correct
mistakes and make improvements.

Authenticity
Teachers must ensure that essays are the student’s own work. If there is doubt, authenticity should be
checked by a discussion with the student about the content of the essay submitted and a scrutiny of one
or more of the following:

• the student’s initial proposal and outline

• the first draft of the essay

• the student’s references and bibliography for the essay, where appropriate

• the style of the writing, which may reveal obvious discrepancies.

It should be made clear to students that they will be required to sign a written declaration when submitting
the essay, to confirm that it is their own work. In addition, students must be made aware that their teachers
will also be required to verify the claim made in the declaration (see the relevant edition of the Vade
Mecum for procedures).

Part 2 The presentation
General
Students must make one or more individual and/or small group presentations to the class during the
course. The maximum group size is five. If a student makes more than one presentation, the teacher
should choose the best one (or the best group presentation in which the student participated) for the
purposes of assessment.
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The TOK presentation requires students to identify and explore the knowledge issues raised by a
substantive real-life situation that is of interest to them. Aided by their teachers (see below), students
can select the situation they will tackle from a more limited domain of personal, school, or community
relevance, or from a wider one of national, international or global scope.

It is important that the situation that is selected is sufficiently circumscribed, so as to allow an effective
treatment of knowledge issues. For this reason, it is wise to avoid topics so unfamiliar to the class that a
great deal of explanation is needed before the underlying knowledge issues can be appreciated and
explored.

Presentations may take many forms, such as lectures, skits, simulations, games, dramatized readings,
interviews or debates. Students may use supporting material such as videos, MS PowerPoint presentations,
overhead projections, posters, questionnaires, recordings of songs or interviews, costumes, or props.
Under no circumstances, however, should the presentation be simply an essay read aloud to the class.

Each presentation will have two stages:

• an introduction, briefly describing the real-life situation and linking it to one or more relevant
knowledge issue

• a treatment of the knowledge issue(s) that explores their nature and responses to them, and shows
how these relate to the chosen situation.

A good presentation will demonstrate the presenter’s personal involvement in the topic and show both
why the topic is important and how it relates to other areas (see assessment criteria for more details).

Approximately 10 minutes per presenter should be allowed, up to a maximum in most cases of 30 minutes
per group. Presentations should be scheduled to allow time for class discussion afterwards.

Interaction and audience participation are allowed during the presentation, not just in follow-up discussion,
but there must be an identifiable substantial input from the presenter(s) that is assessable.

Before the presentation, the individual or group must give the teacher a copy of the presentation planning
document (see below). The document is not to be handed out to the audience.

The role of the teacher
The presentation should be a positive TOK learning experience for the audience. With this goal in mind,
teachers may assist students in the choice of topic (situation) for the presentation (or even supply it),
and in a general way support their thinking about relevant knowledge claims, means of justification, the
issue(s) to be posed, the perspectives to be addressed, and the connections that can be made. Often a
variety of appropriate knowledge issues can be identified in the kind of real-life situations/contemporary
problems most students will want to present. Teachers should help them concentrate their efforts on a
clearly formulated one.

Each topic should be treated only once in a particular teaching group.

In summary, the teacher should give the presenter(s) every opportunity to construct a presentation that
will advance the aims of the TOK course for the class as a whole. The teacher may support students by
guiding them towards suitable approaches but should not do their work for them.

The date when each presentation is to take place should be given to students well in advance, to allow
sufficient time for topics to be chosen and for material to be prepared.
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Internal assessment documentation
Presentation planning document
Each student must complete and submit a presentation planning document. In a group presentation
these may, but need not, be compiled individually. This document will summarize the thinking behind
the topic, state the specific knowledge issues to be addressed, and present an outline of the intended
treatment of them, in a maximum of one typed A4 page or equivalent. It should provide clear evidence
of an inquiry in keeping with the aims and objectives of TOK, and meeting the requirements of the
assessment criteria for the presentation. It must not be an essay, but should be in skeleton or bullet point
form.

Content of presentation planning document

Please describe your planning for the presentation, either in the space below, or on an attached
A4 word-processed page.

Your description must include:
• the knowledge issue that will be the focus of your presentation

• a summary in note form (for example, a bulleted list) of the way you plan to deal with knowledge
issues during your presentation.

Presentation marking form
Both students and teachers must fill in the presentation marking form (the reverse side of the presentation
planning document). Student presenters award themselves an achievement level for each of the four
assessment criteria and briefly justify the level they have given. If the teacher considers the student mark
accurate, they may simply reproduce it. Both students and teachers are required to certify the authenticity
of the presentation work.

Participants in a group presentation should be marked individually, although all may be given the same
marks if they have contributed equally. In a group presentation, not every student need speak for the
same amount of time, but all students are expected to make a contribution and to participate actively.

Content of presentation marking form

Presenter’s assessment

Each presenter should give themselves an achievement level for each of the four assessment
criteria. Presenters should briefly justify the level they have given, in the “Comments/evidence”
space provided.

Teacher’s assessment

In the “Comments/evidence” box, please indicate briefly why you have given each level.

Both students and teachers are required to certify the authenticity of the presentation work.

The marks that will be used towards the final grade will be those entered in the teacher section of the
form and transmitted via IBIS.
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Verification of internal assessment
All schools must retain both the presentation planning document and the presentation marking form
for each student until the close of session (15 September [15 March] for May [November] session schools).

In addition, some schools in each session will be required to record some or all of their presentations.
These schools may be randomly chosen, or may be ones where a possible problem has been identified,
for example, by analysis of the marks awarded in previous sessions. It is not necessary for schools to
record presentations unless they are asked to do so, although it can be a useful exercise in order to
standardize internal marking, where more than one teacher is involved.

Any adjustment (moderation) of the schools’ internal assessment marks will take place on the basis of
the evidence provided.

Examples of presentation topics
It should be noted that these are merely examples, meant only to illustrate the kinds of topics appropriate
for TOK presentations. In particular, they are included to provide a concrete sense of what is meant by
“real-life situation/contemporary problem” and to show how a knowledge issue can be identified in it
and then treated from different perspectives. As well as guiding the selection of appropriate topics, the
examples also illustrate ways that topics may be treated in the presentation, in accordance with the
assessment criteria.

Real-life situation/contemporary problem: Global warming

• Knowledge issues: “Can we be certain that global warming is taking place?” or, “Does language (or
the use of statistics, graphs, photographs) affect our view of whether or not the planet is undergoing
global warming?”

• Format: Students analyse and critically evaluate video and newspaper clips involving the views of
experts, politicians and activists who defend or dispute the notion that the planet is suffering from
global warming. Each member of the group draws attention to different aspects of the evidence—the
nature of the words used, statistics and graphs, photographs.

• Knower’s (student’s) point of view: As a group, students suggest that the evidence in favour of global
warming seems compelling, but underline that in some cases it is difficult to separate some
protagonists’ positions and how they are formulated from the interest groups they represent.

Real-life situation/contemporary problem: Intensive agriculture

• Knowledge issue: “How can we know whether intensive farming methods are always harmful?”

• Format: Inputs by students representing the views of farmers in different circumstances from different
parts of the world, cross-examined by a presenter and members of the audience.

• Knower’s (student’s) point of view: It may be easy to take a view on (to think we know) what is right
in our own situation. Looked at globally the question is much more complicated.
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Real-life situation/contemporary problem: Reliability of media reporting of science

• Knowledge issues: “What constitutes responsible journalism? How can we know whether scientific
conclusions are justified?”

• Format: Summary and analysis of a newspaper article reporting on a new scientific study showing
that a diet that contains no fat can lead to more weight gain than a similar diet that contains some
fat (the original stimulus). Discussion of the quality of the newspaper article (what information ought
it to contain, so that we can make a good judgment about the reliability of the claims made?) and
of the scientific study it describes (how can we tell whether the evidence cited in the scientific study
justifies its conclusions?).

• Knower’s (student’s) point of view: It is easy to tell that some newspapers are more concerned with
entertainment than with truth. How easy is it to tell how much credibility to give to more serious
stories?

Real-life situation/contemporary problem: What makes a work of art?

• Knowledge issues: “What is it that distinguishes an ordinary bag of rubbish from a major work of art
that just looks like a bag of rubbish? Can anything be art—and, if so, what makes it into art?”

• Format: Skit of a TV talk show discussion about an incident when an artwork in an exhibition, consisting
of a plastic bag full of rubbish, was mistakenly thrown out by a cleaner. Students role-play the host
of the show, the artist of the work in question, a visual arts critic and a gallery owner, all of whom
offer other examples of contentious contemporary art and their ideas about what distinguishes these
artworks from non-art.

• Knower’s (student’s) point of view: Why are people prepared to dismiss contemporary art without
understanding much about it, while often blindly believing scientific claims, however outlandish
and improbable?

Real-life situation/contemporary problem: Demonstrations in China against the issue of
a new history textbook in Japan

• Knowledge issues: Who should decide, and on what grounds, what history should be taught in
schools? What part does the notion of historical truth play here?

• Format: Arguments for and against the Chinese attempt to tell the Japanese what they should teach
about the actions of the Japanese army in China during the second world war. Should other countries
be able to have a say in what the Chinese teach their children? What, in general terms, should
determine a history curriculum?

• Knower’s (student’s) point of view: Is history too important to be left to historians?

Real-life situation/contemporary problem: What evidence is there about how dinosaurs
looked and behaved?

• Knowledge issues: Are the methods of paleontology more like a science such as physics, or more like
history?

• Format: Showing and discussion of a clip from the TV documentary Walking with Dinosaurs on how
dinosaurs lived, showing a detailed scene from the life of a particular dinosaur, with a commentary
presented as if this were a real scene.

• Knower’s (student’s) point of view: How far is it legitimate for TV programmes to go, to make their
subject matter entertaining?
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Using the assessment criteria
The method of assessment used by the IBO is criterion-related. That is to say, the method of assessing
the essay on a prescribed title and the presentation in TOK judges each in relation to identified assessment
criteria and not in relation to the work of other students.

• There are four assessment criteria (A–D) for the essay on a prescribed title, and four (A–D) for the
presentation. For each assessment criterion, achievement level descriptors are defined that concentrate
on positive achievement, although for the lower levels (zero is the lowest level of achievement) failure
to achieve may be included in the description.

• The aim is to find, for each criterion, the descriptor that conveys most adequately the achievement
level attained by the student. The process, therefore, is one of approximation. In the light of any one
criterion, a student’s work may contain features denoted by a high achievement level descriptor
combined with features appropriate to a lower one. A professional judgment should be made in
identifying the descriptor that approximates most closely to the work.

• Having scrutinized the work to be assessed, the descriptors for each criterion should be read, starting
with level 0, until one is reached that describes an achievement level that the work being assessed
does not match as well as the previous level. The work is therefore best described by the preceding
achievement level descriptor and this level should be recorded. In cases where a single descriptor
covers two levels, a further decision is needed as to whether the work fulfills the descriptor to a
greater or lesser extent.

• Only whole numbers should be used, not partial points such as fractions or decimals.

• The highest descriptors do not imply faultless performance and assessors and teachers should not
hesitate to use the extremes, including zero, if they are appropriate descriptions of the work being
assessed.

• Descriptors should not be considered as marks or percentages, although the descriptor levels are
ultimately added together to obtain a total. It should not be assumed that there are other arithmetical
relationships; for example, a level 4 performance is not necessarily twice as good as a level 2
performance.

• A student who attains a particular achievement level in relation to one criterion will not necessarily
attain similar achievement levels in relation to the others. It should not be assumed that the overall
assessment of the students will produce any particular distribution of scores.

Assessment

Assessment criteria
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Part 1  Essay on a prescribed title
A Understanding knowledge issues
This criterion is concerned with the extent to which the essay focuses on knowledge issues relevant to
the prescribed title, and with the depth and breadth of the understanding demonstrated in the essay.

A relevant knowledge issue is one that directly relates to the prescribed title undertaken, or one that
the essay has shown is important in relation to it.

Depth of understanding is often indicated by drawing distinctions within ways of knowing and areas
of knowledge, or by connecting several facets of knowledge issues to these.

Breadth of understanding is often indicated by making comparisons between ways of knowing and
areas of knowledge. Since not all prescribed titles lend themselves to an extensive treatment of an equal
range of areas of knowledge or ways of knowing, this element in the descriptors should be applied with concern
for the particularity of the title.

• Does the essay demonstrate understanding of knowledge issues that are relevant to the prescribed
title?

• Does the essay demonstrate an awareness of the connections between knowledge issues, areas of
knowledge and ways of knowing?

DescriptorAchievement level

Level 1 is not achieved.0

The essay includes very little treatment of knowledge issues that are relevant
to the prescribed title and demonstrates little understanding of them. If
present, areas of knowledge and/or ways of knowing are merely mentioned.

1–2

The essay includes some treatment of knowledge issues that are relevant to
the prescribed title and demonstrates a rudimentary understanding of them.
Some links to areas of knowledge and/or ways of knowing have been
attempted but they are largely ineffective.

3–4

For the most part the essay treats knowledge issues that are relevant to the
prescribed title, and demonstrates some understanding of them. Some
effective links are drawn between areas of knowledge and/or ways of
knowing.

5–6

The essay consistently maintains as its focus knowledge issues that are
relevant to the prescribed title. Effective links and some comparisons between
areas of knowledge and/or ways of knowing are drawn, so that the essay
demonstrates a good understanding of the knowledge issues under
consideration.

7–8

The essay consistently maintains as its focus knowledge issues that are
relevant to the prescribed title. Effective links and comparisons between
areas of knowledge and/or ways of knowing are elaborated, so that the essay
demonstrates a sophisticated understanding of the knowledge issues under
consideration.

9–10
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B Knower’s perspective
• To what extent have the knowledge issues relevant to the prescribed title been connected to the

student’s own experience as a learner?

• Does the student show an awareness of his or her own perspective as a knower in relation to other
perspectives, such as those that may arise, for example, from academic and philosophical traditions,
culture or position in society (gender, age, and so on)?

• Do the examples chosen show an individual approach consciously taken by the student, rather than
mere repetition of standard commonplace cases or the impersonal recounting of sources?

DescriptorAchievement level

Level 1 is not achieved.0

The essay shows no evidence of independent thinking about the knowledge
issues related to the prescribed title. There is limited personal engagement
with the knowledge issues and no attempt to acknowledge or explore
different perspectives. There are no appropriate examples.

1–2

The essay shows very little evidence of independent thinking about the
knowledge issues related to the prescribed title. There is some personal
engagement with the knowledge issues. Different perspectives may be
mentioned but there is no attempt to explore them. Examples chosen are
sometimes appropriate.

3–4

The essay shows some evidence of independent thinking about the
knowledge issues related to the prescribed title. The student has shaped the
essay in a way that shows personal engagement with the knowledge issues.
There is an awareness that different perspectives may exist, although there
may be little attempt to explore these. Examples chosen are appropriate,
although there may be little variety in their sources.

5–6

The essay shows adequate evidence of independent thinking about the
knowledge issues related to the prescribed title. The student has shaped the
essay in a way that shows thoughtful, personal engagement with the
knowledge issues and some self-awareness as a knower. There is an
acknowledgment of different perspectives and some attempt to explore
these. Examples chosen are effective, with some variety.

7–8

The essay shows much evidence of independent thinking about the
knowledge issues related to the prescribed title. The student has shaped the
essay in a way that shows both a personal, reflective exploration of the
knowledge issues and significant self-awareness as a knower. There is serious
consideration of different perspectives. Examples chosen are varied and
effectively used.

9–10
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C Quality of analysis of knowledge issues
• What is the quality of the inquiry into knowledge issues?

• Are the main points in the essay justified? Are the arguments coherent and compelling?

• Have counterclaims been considered?

• Are the implications and underlying assumptions of the essay’s argument identified?

This criterion is concerned only with knowledge issues that are relevant to the prescribed title. Analysis of
knowledge issues that are not relevant to the prescribed title is not assessed.

DescriptorAchievement level

Level 1 is not achieved.0

There is no inquiry into knowledge issues, only description. There are very
few attempts at justifying the main points of the essay. There is very little
evidence of any awareness of counterclaims.

1–2

The inquiry partly explores, but largely describes, knowledge issues. There
is some justification of main points and some coherent argument.
Counterclaims are implicitly identified.

3–4

The inquiry explores knowledge issues. Most points are justified; most
arguments are coherent. Some counterclaims are considered.

5–6

The inquiry explores with some insight, in some depth and/or detail,
knowledge issues. All, or nearly all, main points are justified and arguments
are coherent. Counterclaims are explored. Implications of the essay’s
argument are identified.

7–8

The inquiry explores with a high degree of insight, in considerable depth
and/or detail, knowledge issues. All main points are justified and arguments
are coherent and compelling. Counterclaims are explored and evaluated.
Implications and underlying assumptions of the essay’s argument are
identified.

9–10
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D Organization of ideas
• Is the essay well organized and relevant to the prescribed title?

• Does the use of language assist the reader's understanding and avoid confusion? Are central terms
explained or developed clearly in a way that assists comprehension?

Note: This task is not a test of “first language” linguistic skills. No account should be taken of minor
errors unless they significantly impede communication.

• When factual information is used or presented, is it accurate and, when necessary, referenced? “Factual
information” includes generalizations.

• If sources have been used, have they been properly referenced in a way that allows them to be traced
(Internet references must include the date on which they were accessed)?

Note: Not all essays require sources or references (see guidance in “Assessment details”).

An essay that fails to meet the word limit of 1,200–1,600 words will not score above level 4 on this criterion.

An essay that has no relevance to the prescribed title will score 0 on this criterion.

DescriptorAchievement level

Level 1 is not achieved.0

The essay on the prescribed title is very poorly structured, with little overall
organization. It is difficult to understand what the writer intends. Factual
information used to support arguments may contain significant inaccuracies.
Sources of information and ideas may not be acknowledged and there is no
attempt at referencing.

1–2

The essay on the prescribed title is poorly structured, with limited overall
organization. It is sometimes difficult to understand what the writer intends.
There may be some attempt to explain or explore the meaning of terms but
this contributes little to conceptual clarity. Factual information used to
support arguments is not always reliable (there may be minor inaccuracies;
sources of more important information may be missing or unreliable). Some
sources of information and ideas are acknowledged; there is some attempt
at referencing but it is not complete, nor sufficiently precise to permit tracing
of sources.

3–4

The essay on the prescribed title is satisfactorily structured, with adequate
overall organization. In general, concepts are used clearly: if concepts are
explained, explanations are generally adequate. Factual information used to
support arguments is mostly correct. Most sources of information and ideas
are acknowledged; most referencing permits tracing of sources, although
some precision may be lacking. The word limit has been met.

5–6

The essay on the prescribed title is well structured, with a clear overall
organization. Concepts are used or developed clearly: some explanations
are included, where appropriate. Factual information used to support
arguments is correct. Sources of information and ideas are acknowledged;
most referencing permits tracing of sources. The word limit has been met.

7–8
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DescriptorAchievement level

The essay on the prescribed title is very well structured, with an effective
overall organization. Concepts are used clearly and, where appropriate,
refined by helpful explanations. Factual information used to support
arguments is correct. Sources of information and ideas are acknowledged;
all referencing permits tracing of sources. The word limit has been met.

9–10

Note
In cases where an essay deserves a high mark for its quality of organization and clarity, but a low mark
because of factual inaccuracy or lack of sourcing (or vice versa), examiners will make a judgment about
which level to award. In general, more emphasis should be placed on the larger issues (organization and
clarity) and less on the more minor ones (factual accuracy and sourcing). An important consideration is
the status of the error or unsourced fact in the overall argument. If it is of marginal significance, little or
no account should be taken of it. If it is central to the whole argument and undermines the value of the
entire essay, then it can be argued that the quality of organization is itself much reduced. Conversely,
meticulous acknowledgment of sources cannot improve the organization of a poorly structured essay.
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Part 2 Presentation
A Identification of knowledge issue
• Did the presentation identify a relevant knowledge issue involved, implicit or embedded in a real-life

situation?

DescriptorAchievement level

Level 1 was not achieved.0

The presentation referred to a knowledge issue but it was irrelevant to the
real-life situation under consideration.

1–2

The presentation identified a knowledge issue that was in some ways relevant
to the real-life situation under consideration.

3–4

The presentation identified a knowledge issue that was clearly relevant to
the real-life situation under consideration.

5
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B Treatment of knowledge issues
• Did the presentation show a good understanding of knowledge issues, in the context of the real-life

situation?

DescriptorAchievement level

Level 1 was not achieved.0

The presentation showed some understanding of knowledge issues.1–2

The presentation showed an adequate understanding of knowledge issues.3–4

The presentation showed a good understanding of knowledge issues.5
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C Knower's perspective
• Did the presentation, particularly in the use of arguments and examples, show an individual approach

and demonstrate the significance of the topic?

DescriptorAchievement level

Level 1 was not achieved.0

The presentation, in its use of arguments and examples or otherwise, showed
limited personal involvement and did not demonstrate the significance of
the topic.

1–2

The presentation, in its use of arguments and examples or otherwise, showed
some personal involvement and adequately demonstrated the significance
of the topic.

3–4

The presentation, in its distinctively personal use of arguments and examples
or otherwise, showed clear personal involvement and fully demonstrated
the significance of the topic.

5
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D Connections
• Did the presentation give a balanced account of how the topic could be approached from different

perspectives?

• Did the presentation show how the positions taken on the knowledge issues would have implications
in related areas?

• In awarding the higher achievement levels, the emphasis should be more on the quality of the
consideration of connections than on the quantity of connections mentioned.

DescriptorAchievement level

Level 1 was not achieved.0

The presentation explored at least two different perspectives to some extent.1–2

The presentation gave a satisfactory account of how the question could be
approached from different perspectives, and began to explore their similarities
and differences.

3–4

The presentation gave a clear account of how the question could be
approached from different perspectives and considered their implications
in related areas.

5
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Most, if not all, of the quotations in this guide are intended as prompts for discussion. While it is right to
try to give appropriate credit, where possible, to their authors, this does not have quite the same necessity
as when quotations are intended as authoritative statements, used to establish facts or as foundations
of an argument. We have therefore chosen to retain some quotations whose sources we have been unable
to identify.

Anouilh, Jean. 1951. La répétition ou l'amour puni in La Table Ronde. Paris. Les Editions Gallimard, coll. Folio,
acte Il, pp 39–42.

Betti, Ugo. 1964. Struggle Till Dawn in Three Plays on Justice: Landslide. Struggle Till dawn. The Fugitive.
McWilliam, GH (trans). USA. Chandler Pub. Co. Originally published in 1949. Quoted at
http://www.quotationspage.com/quotes/Ugo_Betti, accessed 17 May 2005.

Bhagavad Gita. Untraceable.

Borges, Jorge Luis. 2000. From “The Circular Ruins” in the collection Labyrinths. London. Penguin Books Ltd.

Bronowski, Jacob. 1973. The Ascent of Man. Boston. Little Brown & Co. Quoted at
http://unr.edu/homepage/jcannon/ejse/campbell.html, accessed 12 May 2005.

Brown, Rita Mae. 1989. Starting From Scratch. USA. Bantam.

Buddha, “Sacred Aphorisms”, in The Teaching of Buddha, The Buddhist Bible (Ch 7—The Way of Practice).
Quoted at http://hinduwebsite.com/sacredscripts/buddha_truth.htm, accessed 13 May 2005.

Buddha, in Jnānasāra-samuccaya (Compendium of All the Essences of Wisdom) attributed to Aryadeva.
Quoted at
http://www.namsebangdzo.com/glossary/search.php?letter=%5B%5B:alnum:%5D%5D&radio_1=6.
There are slightly different versions of this same teaching in other texts, for example, Anguttara Nikāya
vol. i, p 189; Kindred Sayings, part i, pp 171, 172, according to
http://www.saigon.com/~anson/ebud/budtch/budteach15.htm, both sites accessed on 17 May 2005.

Camus, Albert. 1951. The Rebel. Quoted at http://www.quotegarden.com/misc1.html, accessed 17 May 2005.

Carlyle, Thomas. 1841. On Heroes, Hero-worship and the Heroic in History (Ch 1). Quoted at
http://www.nalanda.nitc.ac.in/resources/english/etext-project/sociology/heros/chapter1.html, accessed
13 May 2005.

Carroll, Lewis. 1872. “The Walrus and the Carpenter”, from Through the Looking Glass. Quoted at
http://www.online-literature.com/view.php/lookingglass, accessed 12 May 2005.

Clarke, Arthur C. 1995. Speech in Sri Lanka, relayed live to Washington DC. Video record at
http://search.nap.edu/html/techgap/media/aclarke.html.

Confucius. Confucian Analects (Book 6, Ch 18). Legge, James (trans). Quoted at
http://www.sacred-texts.com/cfu/cfu.htm, accessed 18 May 2005.

Dick, Philip K. 1968. Do Androids Dream of Electric Sheep? New York. Doubleday. Basis for the 1982 film
Blade Runner directed by Ridley Scott. USA. Warner Studios.
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Ford, Henry. 1916. Interview in Chicago Tribune. 25 May 1916.

Geertz, Clifford. 2000. The Interpretation of Culture: Selected Essays. New York. Basic Books. Originally
published in 1973.

Gibran, Kahlil. “On religion” in The Prophet. Quoted at http://gutenberg.net.au/ebooks02/0200061.txt,
accessed 6 May 2005.

Gide, André. 1951. Journal 1889–1939. Bibliothèque de la Pléiade. Paris. Les Editions Gallimard. Originally
published in 1927. Quoted at http://www.bribes.org/logique.htm, accessed 21 April 2005.

Goethe, Johann Wolfgang von. Spruche in Prosa. Quoted at
http://www.giga-usa.com/gigaweb1/quotes2/quautgoethejohannwx008.htm, accessed 9 May 2005.

Greer, Germaine. Untraceable.

Harris, Sydney J. 1988. In Eves, H. Return to Mathematical Circles. Boston. Prindle, Weber and Schmidt.
Quoted at http://www.personal.psu.edu/faculty/s/a/sac130/links/links_rough.html, accessed 16 May 2005.

Hume, David. 1972. A Treatise of Human Nature: Books Two and Three. London. Fontana.

Huxley, Aldous. 1947. The Olive Tree. Published in Collected Works. London. Chatto and Windus. Originally
published in 1936.
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Ionesco, Eugène. Untraceable

Kerekes, Kirk. Untraceable

King, Martin Luther, Jr. 1963. Strength to Love. Augsburg. Fortress Publishers.

Lichtenberg, Georg Christoph. Aphorisms (1764–1799). Stern, JP (trans). Quoted in Ehrlich, Eugene and
DeBruhl, Marshall. 1996. International Thesaurus of Quotations. HarperPerennial.

Machado, Antonio. 1943. Juan de Mairena. Belitt, Ben (trans). Quoted in Ehrlich, Eugene and DeBruhl,
Marshall. 1996. International Thesaurus of Quotations. HarperPerennial.

Maeterlinck, Maurice. 1896. Le Trésor des humbles. (Translated by Sutro, Alfred. 1899. The Treasure of the
Humble. New York. Dodd, Mead & Company.)

Montaigne, Michel de. Essays (Book III, Ch XII). Quoted at
http://www.giga-usa.com/quotes/authors/michel_eyquen_montaigne_a003.htm, accessed 9 May 2005.

Morita, Akio. 1988. Made in Japan. London. Fontana. Quoted at
http://www.strategyblueprint.com/bloomsbury/LIB2.asp?essayid=ID82E148DC-DF5C-11D5-849C-00508B2CCA66,
accessed 16 May 2005.

Orwell, George. 1949. 1984. London. Secker and Warburg.

Panchatantra. Edgerton, Franklin (trans). Quoted in Ehrlich, Eugene and DeBruhl, Marshall. 1996.
International Thesaurus of Quotations. HarperPerennial.

Péguy, Charles. 1931. Clio, dialogue de l'histoire et de l'âme païenne (1909). Paris. Les Editions Gallimard.
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19 May 2005.
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